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BiusiHMe MeTo10B U CPeACTB MPenoJaBaHus MHOCTPAHHBIX SI3BIKOB
Ha pe3y/IbTaThl 06yYeHUS CTYI€HTOB M X aKaJieMUIeCKYI0 MOTUBaIHIO:
0630p € TOYKM 3peHMS Ka3aXCTAaHCKUX Mpero/iaBaTenaein

AnHoTauys: C pa3BUTHEM MEXAYHAPOJHOTO COTPYIHMYECTBA M COUMaIBHO-3KOHOMMYECKMX CBsI3el Pecrrybmkm
KasaxcraH ¢ 3apy6eXXHBIMM CTpaHaM¥M BO3POC/Ia TIOTPEOHOCTD B BBICOKOKBAIMOUITVIPOBAHHBIX CIIEI[MAIVICTaX B PA3/IMIHBIX
06J1acTsIX CO 3HAHMEM MHOCTPAHHBIX SI3BIKOB. [103TOMY yueOHBIe 3aBe/IeHNsI YIe/SIIOT 60JIbIe BHMMAaHS Kad4eCTBY IIO/T0-
TOBKM IIperio/iaBaTe el MHOCTPAHHBIX SI3BIKOB. Lle/Tblo TaHHOM CTaThbM OBLIO M3ydeHMe BIMSHMS TPaMMaTHUKO-TIePeBO-
JTHOTO ¥ KOMMYHMKATMBHOTO METO/IOB O6Y9IeHMsI MHOCTPAHHBIM SI3BIKaM B COYETaHMM C ayTEeHTMYHBIMU MaTepyaaMiu
Ha GOpMMpOBaHME SI3BIKOBBIX HABBIKOB CTYZIEHTOB M X aKa/JleMMYECKyl0 MOTMBAIMIO. BBUI IpoBesieH Ompoc cpenu
30 IIpenoziaBaTesieli MHOCTPaHHBIX sI3BIKOB M3 IISITM By30B Ka3axcTaHa, KOTOpbIe TOTOBSIT OyyIIMX YIUTe el MHOCTPAaHHBIX
SI3BIKOB. BBUIM pacCMOTpEHBI C/IeAyIoufye acleKThl, a MMEHHO: MHEHMe YIMTeJlel O B3aMMO3aBMCHMMOCTM MeTOJIOB
06yJeHNS M aKaJIeMUYeCcKOM MOTMBAIMM CTYZIEHTOB, OIBIT IIpeIo/iaBaTesieil B MCIOIb30BaHUM ayTeHTUIHBIX YUeOHBIX
MaTepMasIoB ¥ MHEHMe IIperoziaBaTesieil 0 COYeTaHNM 3TUX JABYX METOZIOB Haps/ly C ayTeHTMYHBIMM MaTepuaaaMy. Bt
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CZieJ1aH BBIBOJ, YTO 062 MeTo/ia 06y4ueHMsI MMeIOT CUJIbHBIE U C/1abble CTOPOHBL. [103TOMY HEOOXOMMO UCIIOIb30BaTh 3TU
JiBa MeTo/la B KOMILIEKCE C ayTeHTMYHBIMM MaTepualaMM, YTOObI OKa3aTh OJHOBPEMEHHOe BJIMSIHUE Ha pa3BUTHE BCEX
YeThIpeX SI3BIKOBBIX HaBBIKOB 00YJAIOLIMXCSI Y JOCTUYb HEOOXOIMMBIX Pe3y/IbTAaTOB.
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Introduction

The three-level training of teachers of foreign languages is widespread in Kazakhstan’s universities:
Bachelor’s, Master’s and Doctoral levels. The main aim of the educational program “Foreign Language:
Two Foreign Languages” is to train teachers of English and one additional foreign language of their
choice (usually French, Chinese, Korean, German or Turkish). The duration of the Bachelor's program
is four years. Upon completion of this program, students are supposed to acquire all language skills at
the proficient level according to the Common European Framework of Reference (CEFR). In addition
to that, they need to have the knowledge of the system of the language studied and the pedagogical
competences needed to be a highly qualified and competitive foreign language teacher. The Common
European Framework of Reference for Languages (CEFR) represent a self-assessment grid which can be
used to access learners’ language proficiency levels based on describing four skills in detail: listening,
reading, speaking and writing (Cambridge University Press, 2001). It is supposed that at the professional
level, students will be able to take part in any communication situations, easily read and understand all
forms of written speech, express their thoughts clearly and easily, as well as write complex, coherent
and cohesive texts, such as letters, reports, summaries or articles. The modern leading concept of
foreign language education is the intercultural-communicative theory which means active introduction
of a communicative method that has proven its success in developing students' conversational skills
(Kunanbayeva, 2010). However, if we look at the specifics of various exams and tests conducted in our
country at the republican levels, we can observe that all test tasks mainly focus on the grammatical and
lexical components of the language. For example, according to the Ministry of Education and Science of
the Republic of Kazakhstan, in the current and subsequent years, the quality of teacher training will be
assessed by passing a national qualification test, which will determine the level of subject knowledge
and proficiency in teaching methods of an academic subject. Employment of graduates in secondary
schools is now possible only based on the results of the national qualification test.

Therefore, despite the fact that the leading concept of foreign language education is the intercultural-
communicative theory, students still need the presence of the grammatical-translation method in their
learning process in order to acquire the necessary knowledge and skills to pass various qualification
tests which mainly concentrate on the knowledge of grammatical rules and sufficient vocabulary and
determine the suitability of a graduate for further employment. The results of the national qualification
test can be considered as one of the components of the academic performance of students majoring in
foreign languages. It is necessary to take into account the content of these tests in the process of training
teachers and to carry out training using all methods that meet the modern requirements of our society.

Literature review

Academic performance is one of the most urgent problems of higher school pedagogy in connection
with the increasing requirements for specialists. In order to improve the educational system, it is
extremely important to pay attention to improving the academic performance of students. The concept of
academic performance is considered by many authors, as a result of which there are many definitions of
this concept, considering it from different sides. Nevertheless, most researchers agree on the definition
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that academic performance is the result of learning, the amount of acquired knowledge, the strength
of this knowledge, mastering the skills necessary in future professional activity (Ozhegov, 1990;
Abrosimov, 2012; Birina, 2014; Lnogradskaya, 2012). Since, it is the students' academic performance
is the final indicator that reflects the effectiveness of the educational institution in training specialists
and the quality of educational services provided.

As we know, in the conditions of intensively developing international relations between countries, the
importance of foreign languages as a means of interaction has increased. In different periods, depending
on the goals of teaching and learning a foreign language, new methods appeared. In the XVIII - early
XIX century, the process of learning languages pursued mainly general educational goals. According
to this paradigm, the study of a foreign language was primarily aimed at the development of logical
thinking and the outlook of students and only then at the practical mastery of the language (Shchukin,
2015). It was then that the most popular method of teaching was the grammar-translation method
(GTM) of teaching, which is one of the oldest methods in the history of teaching foreign languages,
also called the “traditional method” or the “classical method”. Initially, this method was used to study
classical or so-called “dead” languages, such as Latin and Greek. The grammar-translation method was
also known in the West as the “Prussian method” due to its widespread use in German gymnasiums
of the 19th century. This method of teaching is characterized mainly by deductive grammar teaching
through presentation and performing translation exercises in order to memorize speech models and
analyze grammatical rules studied earlier (Richards & Rodgers, 1986). As for skills, reading and writing
are given more attention than listening and speaking. Teachers and students have the traditional roles
of transmitter and receiver of knowledge. According to Threesje Roza Souisa and Lelyemin Yanuarius,
the more students know about the grammar of a language, the better they can express their thoughts
and improve their communication skills (Souisa, Yanuarius, 2020). However, in the process of learning
using the grammar-translation method of teaching, little attention is paid to speaking and listening
skills, as well as the content of the material. It mainly focuses on reading and writing skills. Since its
introduction, this method has been completely focused on the development of grammar knowledge
(Kolisnichenko, Yatsun, 2018).

In the 1970-1980 years, due to the active development of international cooperation with foreign
countries, the need to apply the acquired knowledge when communicating in real life situations
increased. The increasing social demand for practical mastery of a foreign language has aroused
particular interest in communication-oriented methods of teaching foreign languages. The dominance
of the communicative approach required a radical revision of the teaching content. Thus, in accordance
with the new social order of the XXI century, language teaching was aimed at mastering it as a means
of intercultural communication. With the transition of the learning process to communicative-oriented
learning, a communicative method of teaching foreign languages was developed. This method has
become as popular as the method of grammatical translation. The communicative method was aimed
at transforming the learning process by creating communication situations in artificial conditions that
are close to real life. The communicative method is widely used by university teachers due to the fact
that it allows students to interact with each other in a friendly atmosphere on almost any topic (Jin,
Yoo, 2019). This is the most important characteristic of this method, since students' communicative
competencies can be developed through increasing their motivation by involving them in meaningful
situations of language interaction (Kolisnichenko, Yatsun, 2018). In addition, the communicative method
of teaching pays more attention to the personal experience of students, as well as modern requirements
of social interaction. Nevertheless, teachers still face some challenges when implementing this method
in a language classroom. Take, for example, the insufficient level of grammar skills and vocabulary of
students, which is why they cannot fully express their thoughts or freely interact with fellow students.
It is in this case that the communicative method of teaching is sometimes inferior to the grammar-
translation method of teaching for the reason that it is very difficult for low-level students to immerse
themselves in the process of communication without the necessary background knowledge of grammar
and vocabulary (Kolisnichenko, Yatsun, 2018). In a short period of time, communicative teaching
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method allows students to achieve tangible results and improvements in oral communication (Adil,
2020). However, teaching under this method does not allow students to gain a complete understanding
of the grammar of the language and its syntax (Fois, 2020). Thus, it can be assumed that the use of a
communicative method of teaching foreign languages has a number of advantages in relation to the
development of students' intercultural communication skills. The flexibility of this method allows to
combine the study of culture with the study of language. It stimulates students' learning motivation by
creating a friendly learning atmosphere.

Another important role in teaching foreign languages is played by the teaching materials used by the
teacher. The choice of which can affect the effectiveness of the teaching process and the productivity of
the learning process. Thanks to the wide possibilities of the global network, both teachers and students
have wide access to a variety of resources. Nowadays, a huge number of books and textbooks are
available, specially developed by leading experts of the world for foreign language learners. However,
we should not forget that all these materials and exercises are designed for the purposes of language
teaching and may not sufficiently reflect the actual conditions of language use by native speakers.
Authentic materials can be used to eliminate this problem. Authentic materials are materials intended
for daily use by native speakers that were not developed for educational purposes. They include films,
television advertisements, street signs, songs, newspapers, menus, brochures, schedules, recipes, TV
shows (Damayanti, Fauzi, Inayati, 2018). According to Yana Beresova, authentic materials can be a
great opportunity to get acquainted with the “real” language used by native speakers in everyday life. In
addition, this type of learning tool gives students the opportunity to immerse themselves in the culture
of English-speaking countries. Last but not least, it has a positive impact on the level of motivation of
students and the enrichment of their vocabulary (Beresova, 2015). In general, authentic materials can
be divided into printed, auditory, visual, audiovisual and online materials'.

Printed materials include: newspapers, magazines, advertising, books, restaurant menus, recipes,
instructions, labels, television programs, comics. Audio materials include radio news, songs, voice
messages, podcasts. Visual materials include posters, street signs, postcards. Audiovisual includes
films, advertisements, documentaries, music videos, television programs, video instructions. Online
materials include websites, blogs, social networks, games. There are many objections to the use of
authentic materials in classes with a low level of language proficiency, since they may contain complex
words and language structures. Although these problems may become a problem for students at the
initial level, Richards supports the idea of using authentic materials in the process of teaching a foreign
language because they contain cultural information about the target language, provide access to a real
language, are more closely related to real language needs, and allow for a more creative approach to
language learning (Richards, 2006).

The goal of the research

The purpose of this study was to investigate the teachers’ attitudes towards the grammar-translation
and communicative methods of teaching foreign languages in combination with authentic learning
materials. According to the theoretical overview of the above-mentioned teaching methods we believe
that combining both methods with the use of authentic materials will have a better effect on the
formation of students’ four languages skills, as well as their academic performance and motivation than
using one of the methods in isolation.

The Research methodology

To achieve the goal of this study, a survey was conducted among 30 teachers of foreign languages
from 5 different universities of Kazakhstan which provide training in the educational program 5B011900
“Foreign language: two foreign languages”. The survey method was chosen for this study mainly because
this tool is much easier to distribute and administer. The online questionnaire, generated on the Google

' Web-presentation: Using authentic materials short - roger aguirre final, made by Embajada de EE.UU. en el Pert. Available at: https://www.slideshare.net/
ircdirector/using-authentic-materials-short-roger-aguirre-final
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Drive electronic platform, was distributed to respondents via email and WhatsApp messenger. Based on
the results obtained, a statistical and comparative analysis was carried out.

Results of the Survey

In this sociological survey, a large proportion of respondents were teachers from the Non-Profit
Joint Stock Company “Karaganda University named after academician E. A. Buketov” - 33 %, followed
by participants from the Educational institution “Alikhan Bokeikhan University”, Semey - 30 %, Non-
Profit Joint Stock Company “Shakarim University of Semey” - 20 %, Suleyman Demirel University,
Almaty - 13 %, Non-Profit Joint Stock Company “West Kazakhstan University named after M. Utemisov”
in Uralsk - 4 % (Figure 1).

Respondents’ place of work: Work experience at the university

@ Suleyman Demirel University, Almaty

@ Non-Profit JSC “Shakarim University of

Semey”
’ ’ wup to 5 years
u Educational institution “Alikhan Bokeikhan
University”, Semey W5 - 15 years
w16 - 30 years

@Non-Profit JSC "Karaganda University

named after academician E. A. Buketov" Emore than 30 years

@ Non-Profit JSC “West Kazakhstan
University named after M. Utemisov” in
Uralsk

Fig. 1. Respondents’ place of work (universities)  Fig. 2. Experience of teaching foreign languages at the university

Puc. 1. MecTo paboThkl pecrnoHA4eHTOB (By3bl) Puc. 2. OnbIT npenogaBaHMsA MHOCTPaAHHLIX S3bIKOB B By3e

The majority of respondents were in the age category from 25 to 40 years - 60 %, followed by the
age group of 41-55 years - 23 %, participants aged 18 to 25 years made up 7 % and over 55 years - 10%
of respondents. Of these, 50 % have postgraduate education, 30 % have a scientific degree, 20 % - with
higher education. The prevailing part of the survey participants - 80 % teach only English, 3 % - only
German, the remaining 17 % are billingua teachers: English and German - 3 %, English and French -
7 %, English and Chinese - 7 %.

In general, respondents who have different experience of teaching foreign languages in higher
educational institutions took part in the survey. Thus, 16 % of respondents have been working with
students for less than 5 years, 27 % from 5 to 15 years, and 10 % of respondents over 30 years. In total,
a little less than half - 47 % were teachers with experience from 16 to 30 years (Figure 2)

The overwhelming majority of respondents - 90 % agree that the level of motivation of students
has an impact on their academic performance (Figure 3). 94 % of teachers support the statement that
teaching methods also have an impact on the level of motivation of students (Figure 4). Thus, the
following chain of influences is formed: teaching methods — motivation level — academic performance.

In order to determine the popularity of the methods considered in the literature review, one of the
questionnaire questions was aimed at identifying the frequency of their use by teachers of Kazakhstani
universities. As a result, it turned out that the communicative method of teaching with 100 % voting is
used much more often than the grammar-translation method of teaching (Figure 5).

According to the table shown in Figure 6, the majority of teachers - 70 % consider the communicative
teaching method as the most suitable for teaching listening skills. As for reading - 53 % of teachers
preferred the grammar-translation method, and the number of adherents of the communicative method
was comparatively lower - 37 %. According to the formation of speaking skills, the leading position
belongs to the communicative method of teaching - 97 %. While, in teaching writing skills, the first
place is taken by grammar-translation, a teaching method with 67 % of votes (Figure 6).

143



1SN 125078434 (Onin) Hayka o yenoBeke: ryMaHuUTapHble uccnegosaHmna T.17 - Ne 1 - 2023

lMedazozuyeckue HayKu

Do you agree that the level of motivation of Do you agree that the choice of teaching
students affects their academic performance? methods affects the motivation of students?
100% 90% 49
100% 4%
80% 80%
60% 60% -f
40% 40%
20% 7% 3% 20% 3% 3%
0% I 0%
Yes, | agree No, | don't agree | can't answer Yes, | agree No, | don't agree I can't answer
Fig. 3. Distribution of respondents’ answers to the Fig. 4. Distribution of respondents’ answers to the
question about the influence of motivation level on question about the influence of teaching methods on
students’ academic performance the level of motivation of students
Puc. 3. PacnpepeneHue oTBeTOB pecnoHAEHTOB Puc. 4. PacnpegeneHne oTBETOB peCNOHAEHTOB Ha
Ha Bonpoc o BNMUSIHUM YPOBHA MOTUBaLMN Ha BOMNPOC O BIIUSIHUM METOAOB 00Yy4YeHUA Ha YPOBEHb
ycneBaeMocCTb CTYAEHTOB MOTUBaLUU CTYAEHTOB
How often do you use the following teaching Which of the following methods do you think have a more
methods in classes with students? positive impact on the development of
100% listening/reading/speaking/writing skills?
100% 100% 97%
80% 80%
60% 60%
43% 409,
40% 40%
o [ ] .
Grammar-translation method Communicative method :
n n method
nSeldom mAlways wMNever s Commurnicatve method

Fig. 5. Distribution of respondents' answers

to the question about the frequency of use

of grammar-translation and communicative
teaching methods

Fig. 6. Positive impact of grammar-translation and
communicative methods on the development of
language skills, such as listening, reading, speaking
and writing
Puc. 5. PacnpepneneHne oTBeTOB pPeCnOHAEHTOB
Ha BOMPOC O YacToTe UCMONb30BaHWsA
rpaMmaTuKo-nepeBOAHbIX U1 KOMMYHUKaTUBHbIX
MeToAoB 00y4eHus

Puc. 6. NMonoxutenbHoe BNUsiHMe rpaMmMaTUKo-
nepeBOoAHbIX U KOMMYHUKaTUBHbIX METOAOB
Ha pa3BUTUE A3bIKOBbIX HABbIKOB, TAKUX Kak
ayavpoBaHue, YTeHWe, roBOpeHue U NUCbMo

The next question of the questionnaire was focused on determining mainly what type of educational
resources are used by the teachers of foreign languages. According to the results received, texts and
exercises from textbooks took the first position with 77 % of votes, authentic audio and video materials,
texts from newspapers and news sites without adaptation scored 68 % of votes, while in the adapted
form, these materials were used by slightly more than half of the respondents - 58 % (Figure 7).

More than half of the interviewed teachers - 70 % agree that the use of authentic materials:
newspapers, magazines, songs, films, video advertisements, recordings of talk shows/interviews in
English when using the communicative and grammatical-translation method of teaching can positively
affect the effectiveness of teaching and academic achievements of students (Figure 8).

Conclusion

It is a well-known that changing requirements for the quality of education on the part of society
is the driving force of the educational paradigm of foreign language education, which is constantly
searching for adequate and modern ways and methods of teaching and learning foreign languages. The
quality of training of foreign language teachers directly depends on the quality and effectiveness of
educational services offered by universities. Therefore, the problem of studying teaching methods as
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factors affecting the academic performance and motivation of students is relevant and requires new
research. In order to achieve the goals of education and meet the needs of society, it is necessary to
constantly search for optimal methods and means of education.

Do you agree that the use of { papers,
N . magazines, songs, films, video adverti: 3 dings of talk
What learning materials do you use most often? shows/interviews) when using grammatical-translation and
100% communicative teaching methods can positively affect the
effecti of teaching and demic achi its of students?
7% 100%
80% 8%
60%
60% 8% 70%
40% 60%
20% 0%
0% 27%
texts and exercises from authentic audio and video adapted authentic audio 20%
textbooks materials, texts from  and video materials, texts 3%
newspapers and news  from newspapers and , 0%
H o . 0% - —
websites (without news websites Yes, | agree Yes, | agree lusedit  No, | dortagree I can't answer
adaptation) several times
Fig. 7. The types of learning materials used Fig. 8. Teachers’ opinion on the combined use of
by respondents authentic materials together with grammar-translation

and communicative teaching methods
Puc. 7. Tunbl y4e6HbIX MaTepuanos,

KOTOpbIe UCMONbL30BaNy PeCnoHAEHTbI Puc. 8. MHeHue yyntenen o coyeTaHHOM UCMOSIb30BaHUMN

AYTeHTUYHbIX MaTepuanoB C rpaMMaTUKo-nepeBoAHbLIMU
U KOMMYHUKaTUBHbIMU MeTO4aMu o6yquvm

This study has shown that teaching methods, learning materials, motivation of the student and his
academic performance or success are very closely interrelated. The teaching methods used have an
impact on the motivation of students - their interest in the activity performed. In turn, motivation
to achieve certain results has a positive effect on their learning outcomes, which are reflected in the
academic performance of students - in their grades. The international language proficiency exams, as
well as tests at the national level, such as national qualification testing can be considered as indicators
of academic performance and success of students. The complex application of grammar-translation
and communicative teaching methods can have a positive impact on the results of various kinds
of tests and exams. As can be seen from the results obtained from the survey, the communicative
teaching method has lower results in the “Reading” and ‘“Writing” sections, while the grammatical-
translation method has weaker positions in the ‘“Listening” and “Speaking’ sections. That’s why it can
be concluded that the grammar-translation method actively contributes to mastering the knowledge
of grammar and the system of the studied language, improving the literacy of productive language
skills such as speaking and writing. The communicative method of teaching promotes the activation
of students’ conversational skills and makes it possible to put into practice all the knowledge formed
within the framework of the grammatical-translation method.

Thus, as a result of this study, we came to the conclusion that in order to improve the academic
performance and achievements of students, a comprehensive application of grammar-translation
and communicative methods using authentic materials is necessary. Using such resources in English
classes can make the learning process even more exciting, creative and motivating for students.
The main principle of selecting these materials may be that they should reflect the situation that
students may encounter in an English-speaking environment, i.e. contain the most relevant lexical
and grammatical content. It is very important not to overload students, especially low level students,
with narrowly focused texts, for example scientific and technical content. It is necessary to choose
articles, songs or films that are not too difficult to understand and do not require too much time
to read, or to allocate sufficient time for familiarization, i.e. to devote more time or to break the
material into parts.
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